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PREFACE.

THE isolation of the teacher is a thing of the past.
The processes of education have come to be recognized
a8 fundamental and vital in any attempt to improve
human conditions and elevate society.

The missionary and social reformer have long been
looking to education for counsel and aid in their most
difficult undertakings. They have viewed with interest
and pleasure the broadening of pedagogy so as to make
it include not only experimental physiology and child-
study, but the problems of motor training, physical cul-
ture, hygiene, and the treatment of defectwas and delin-
quents of every class. o

The schoolmaatar, always conserva.twe, ha.s not found
it easy to enter this large field ; for he has often failed
to realize how rich and fruitful the result of such re-
searches are; but remarkable progress has been made,

~ and a changed attitude on the part of educators is the

;,

result. And how could it be otherwise when the oldest
, and most renowned institutions of learning in the land
~ are giving a conspicuous place to the newer and better
pedagogy in their curriculum ? -
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2 Preface.

Another, and perhaps the latest, phase of the educa-
tional movement is the conviction that the school is a
gocial institution, that its aims are social, and that its
management, discipline, and method of instruction
should be dominated by this idea, The mere contem-
plation of the proposition must be accompanied in the
mind of every candid person by a sense of our short-
comings in this respect.

The two articles presented herewith seem to set forth
this subject in such terms and to give it such illumina-
tion as to make them worthy of wide circulation, not
only among the teachers, but the parents of the land.

Dr. Dewey’s Pedagogical Creed shows how the con-
centrated agencies of the school should bring the child
to share in the inherited resources of the race. It points
out how discipliné and method should be influenced to
this end.

The article by Dr. Small is a trenchant exposition of
the principle that education should direct its attention
to sociology, and learn what the work of reality demands

|of the teacher. It is a fresher and better statement than
{has yet appeared of the old dictum that education should
fit the child for his environment.
-~ These two articles constitute an excellent text-book in
K pedagogy for advanced teachers, and, if conscientiously
. studied, our schools will come to be “ not merely leaders
I'\of children, but makers of society.”

SavverL T. Durrox,

Supt. of Schools.
BROOKLINE, Mass,



MY PEDAGOGIC CREED.

By Professor Jorx DeEwEy, University of Chicago.

ARTICLE I. WHAT EDUCATION IS.

G BEIEVE that all education proceeds by the participa--
tion of the individual in the social conscionsness of the
This process begins unconsciously almost at
birth, and is continually shaping the individual’s powers,
gaturating his consciousness, forming his habits, train-
ing his ideas, and arousing his feelings and emotions.
Through this unconscious education the individual
gradually comes to share in the intellectual and moral
resources which humanity has succeeded in getting to-
gether. Ie becomes an inheritor of the funded capital
of civilization. The most formal and technical educa-
tion in the world cannot safely depart from this general
process. It can only organize it; or differentiate it in
some particnlar direction.
believe that the only true education comes through
the stimulation of the child’s powers by the demands of
the social situations in which he finds himself,' Through
these demands he is stimulated to act as a member of a
uninty, to emerge from his original narrowness of action
34 3



4 My Pedagogic Creed.

and feeling, and to conceive of himself from the stand-
point of the welfare of the group to which he belongs.
Through the responses which others make to his own
activities he comes to know what these mean in social

/terms. The value which they have is reflected back into
(\them. For instance, through the respomse _which is

made to the child’s instinctive babbuugs the child
comes to know what those babblings mean ; they are
transformed into articulate language, and thus the child
is introduced into the consolidated wealth of ideas and
emotions which are now summed up in language.

I believe that this educational process has two sides
—one psychological and one sociological ; and that
neither can be subordinated to the other or neglected
without evil resnlts following. Of these two sides, the
psycholegical is the basis. The child’s own instincts
and powers furnish the material and give the starting-
point for all education. Save as the efforts of the edu-
cator connect with some activity which the child is
carrying on of his own initiative independent of the
educator, education becomes reduced to a pressure from

without. It may, indeed, give certam external results,

but cannot__tr_ul}_' be called educatlva Without insight

into the psychological structure and activities of the
individual, the educative process will, therefore, be hap-
hazard and arbitrary. If it chances to coincide with
the child’s activity it will get a leverage ; if it does not,
it will result in friction, or disintegration, or arrest of
the child nature.

I believe that knowledge of social conditions, of the
present state of civilization, is necessary in order pro-
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perly to interpret the child’s powers. The child has
his own instincts and tendencies, but we do not know
what these mean until we can translate them into their
social equivalents. We must be able to carry them back
into a social past and see them as the inheritance of pre-
vious race activities. We must also be able to project
them into the future to see what their outcome and end
will be. In the illustration just used, it is the ability
to see in the child’s babblings the promise and potency
of a future social intercourse and conversation which
.enables one to deal in the proper way with that instinct.

I believe that the psychological and social sides are
organically related, and that education cannot be re-
garded as a compromise between the two, or a superim
position of one upon the other. We are told that th
psychological definition of education is barren and}
formal—that it gives us only the idea of a development || "
of all the mental powers without giving us any idea of | !
the use to which these powersare put. On the other hand,
it is urged that the social definition of education, as
getting adjusted to civilization, makes of it a forced and
external process, and results in subordinating the
freedom of the individual to a preconceived social and
political status. o

I believe each of these objections is true when urged
against one side isolated from the other. In order to
know what a power really is we must know what its end,
use, or function is; and this we cannot know save as we
conceive of the individual as active in social relation-
ships. But, on the other hand, the only possible adjust-
ment which we can give to the child under existing
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(conditiona, is that which arises through putting him in
complete possession of all his powers. With the advent
of democracy and modern industrial conditions, it is im-
possible to foretell definitely just what civilization will
be twenty years from now. Hence it is impossible to
prepare the child for any precise set of conditions. To
|} prepare him for the future life means to give him com-
,'[ mand of himself; it means so to train him that he wil
have the full and ready use of all his capacities; that
his eye and ear and hand may be tools ready to com-
mand, that his judgment may be capable of graspin
the conditions under which it has to work, and the exe
cutive forces be trained to act economically and effi
ciently, It is impossible to reach this sort of adjustment
save as constant regard is had to the individual’s own
powers, tastes, and interests—say, that is, as education
is continually converted into psychological te: t.ea_@_.g.
7~ In sum, I believe that the individual who is to be
| educated is a social individual, and that society is an
| organic union of individuals, If we eliminate the social
| factor from the child we are left only with an abstrac-
' tion; if we eliminate the individual factor from society,
.. we are left only with an inert and lifeless mass Edu-
cation, therefore, must begin with a pgxcholog;cnl in-
" sight into the child’s capacities, interests, and habits.
It must be controlled at every point by reference to
these same considerations. These powers, interests,
and habits must be continually interpreted—we must
' know what they mean. They must be translated lnbo
“ terms of their social equivalents—into terms of °
they are capable of in the way of social service.
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ARTICLE II. WHAT THE SCHOOL IS.

I believe that the school is primarily a social institu-
tion. Education being a social process, the school is
simply t} that form of community life in which all those

agencies are concentrated that will be most e eﬂectwa in

bringing the child to share in the inhe rited resources of

the race, and to use his own powers for social ends.

I believe that education, therefore, is a process of ! {

living and not a preparation for future living.

I believe that the school must represent present life
—life as real and vital to the child as that which he
carries on in the home, in the neighborhood, or on the
playground.

1 believe that education which does not occur through
forms of life, forms that are worth living for their own
sake, is always a poor substitute for the genuine reality,
and tends to cramp and to deaden.

I believe that the school, as an institution, shouid
simplify existing social life; should reduce it, as it were,
to an embryonic form. Existing life is so complex that
the child eannot be brought into contact with it with-
out either confusion or distraction; he is either over-
whelmed by the multiplicity of activities which are
* going on, so that lie loses his own power of orderly

reaction, or he is 80 stimulated by these various activ-

fties that his powers are prematurely called into play
and he becomes either unduly specialized or else dis-
integrated.

I believe that, as such simplified social life, tha school
life should grow gradually out of the home life; that it
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should take up and continue the activities with which
the child is already familiar in the home.

I believe that it should exhibit these activities to the
child, and reproduce them in such ways that the child
will gradually learn the meaning of them, and be cap-
able of playing his own part in relation to them.

I believe that this is a psychological necessity, because
it is the only way of securing continunity in the child’s
growth, the only way of giving a background of past
experience to the new ideas given in school.

I believe it is also a social necessity becanse the home
is the form of social life in which the child has been
nurtured and in connection with which he has had his
moral training. It is the business of the school to
deepen and extend his sense of the values bound up in

1 his home life.

I believe that much of present education fails because
it neglects this fundamental principle of the school as
a form of community life. It conceives the school as
a place where certain information is to be given, where
certain lessons are to be learned, or where certain
habits are to be formed. The value of these is con-
ceived as lying largely in the remote future; the child
must do these things for the sake of something else he
is to do; they are mere preparations. As a result they
do not become a part of the life experience of the child
lmd so are not truly educative,

11 believe that the moral education centers upon ﬂlil
conception of the school as a mode of social life, that ‘

"t.he best and deepest moral training is precisely that
~which one gets through having to enter into proper re- I
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lations with others in a unity of work and thought; The /
present educational systems, so far as they destroy or
neglect this umty, render it difficult or impossible 1:0
get any genuine, regular moral training.

I believe that the child should be stimulated and
controlled in his work through the life of the com-
munity.

I believe that under existing conditions far too much
of the stimulus and control proceeds from the teacher,
because of neglect of the idea of the school as a form
of social life. ¥

I believe tlmt the teacher’s place and wgrk in the |
teacher is not in the school to impose certain ideas or or
to form certain habits in the child, but is there as a_
member of the community to select the influences which
shall affect the child and to assist him in properly re-

sponding to these influences. :

I believe that the discipline of the school should
proceed from the life of the school as a whole a.nd not \
directly from the teacher. % :

I believe that the teacher’s busmesa is simply to de-
termine, on the basis of larger experience and riper
wisdom, how the discipline of life shall come to the
child.

I believe that all questions of the grading of the child
and his promotion should be determined by reference
to the same standard. Examinations are of use only so
far as they test the chlld’s ﬁtness_ _:_E'qr r social life and re-

veal the place in which he can be of the most service
and where he can receive the most Lelp.




ARTICLE III. THE SUBJECT-MATTER OF EDUCATION.

I believe that the social life of the child is the basis
of concentration, or correlation, in all his training or

/ growth. The social life gives the unconscious unity

- and the background of all his efforts and of all his

\_ attainments,

I believe that the subject-matter of the school cur-
riculum should mark a gradual differentiation out of the
vrimitive unconscious unity of social life.

I believe that we violate the child’s nature and ren-

'der difficult the best ethical results by introducing the
chtld too abruptly to a number of special studies, of

‘ reading, writing, geography, etc., out of relation to this
social life.

v I believe, therefore, that the true center of correla-
tion on the school subjects is not science, nor literature,
nor history, nor geography, but the child’s own social
activities.

T believe that education cannot be unified in the study
of science, or so-called nature study, becanse apart from
human activity, nature itself is not a unity; nature in
itself is a number of diverse objects in space and time,
and to attempt to make it the center of work by itself
is to introduce a principle of radiation pather than one
of concentration.

1 I believe that literature is the reflex expression and

. interpretation of social experience; that hence it must
- follow upon and not precede such experience. It, there.
| fore, cannot be made the basis, although it may be made

~ the summary of unification.

i
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I believe once more that history is of educative value
in so far as it presents phases of sociui life and growth.
It must be controlled by reference to social life. When
taken simply as history it is thrown into the distant past
and becomes dead and inert. Taken as the racord of
_man’s social life and progress it becomes full of mea.mng.
I beheve, however, that it cannot be so taken excepting

e child is also introduced directly intosocial life.

I believe accordingly that the primary basis of educa-
tion is in the child’s powers at work along the same
general constructive lines as those which have brought
civilization into being,

I believe that the only wai_tg_p_;ake the child con-
scious of his social herlt_gg__ is to enable h:m to perform
those fundamental types of actlvlty whlch make civiliza-
tion what it is.

I believe, therefore, in the so-called expressive or
constructive activities as the center of correlation.

I believe that this gives the standard for the place of \
cooking, sewing, manual training, ete., in the school.

I believe that they are not special atudlea which are
to be introduced over and above a lot of others in the
way of relaxation or relief, or as additional accomplish-
ments. I believe rather that they represent, as txp_“, -
fundamental forms of social activity; and that it is pos-
“sible and-desirable that the child’s introduction into the
more formal subjects of the curriculum be through the
medium of these activities.

I believe that the study of science is educational in so
far as it brings out the materials and processes which
make social life what it is.
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I believe that one of the greatest difficulties in the
present teachlng of science is that the material is pre-
sented in purely OhJECtl‘FB form, or is treated as a new
peculiar kind of experience which the child can add to
that which he has already had. In reality, science is o of
value because it gives the ability to _interpret and and_con-
trol the experience already had. It should be intro-
duced, not as so much new sub;ect—matter but as
showmg the factors already involved in previous expe-
rience and as furnishing tools by which that experience
can be more easily and effectively regulated.

I believe that at present we lose much of the value of
literature and language studies because of our elimina-
tion of the social element. ILanguage is almost always
treated in the books of pedagogy simply as the expres-
sion of thought. It is true that langnage is a logical
instrument, but it is fundamenta.lly and primarily a
social instrument. Language is the device for com-
‘munication; it is the tool through which one individual
comes to share the ideas and feelings of others. When
treated simply as a way of getting individual informa-
tion, or as a means of showing off what one has learned,
it loses its social motive and end.

' I believe that there is, therefore, no succession of
studies in the ideal school curriculum. If education is
life, all life has, from the outset, a scientific aspect; an
aspect of art and culture and an aspect of communica-
tion. It cannot, therefore, be true that the proper

studies for one grade are mere reading and writing, and
that at a later grade, rea.dmg, or Iltamtnre, orm

may be introduced. The prog




	01
	02
	03
	04
	05
	06
	07
	08
	09
	10
	11
	12
	13

